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Introduc)on
"Encouraging and Suppor)ng Newcomer Students" is designed to equip educators 

with the knowledge, strategies, and tools necessary to effec)vely support 

students who have recently arrived in the United States from other countries. 

Over the past decade, there has been a notable and steady increase in the 

number of newcomer students arriving in America, many of whom possess liFle 

to no English language proficiency and carry the burden of trauma from their 

homelands. This demographic shif presents new and pressing challenges for 

educators. It underscores the importance of equipping teachers with the skills and 

understanding required to facilitate the seamless integra)on of newcomer 

students into the educa)onal system and to provide them with the support they 

need to thrive academically and emo)onally. In this course, we will not only 

address these challenges but also explore prac)cal solu)ons and best prac)ces 

that will empower you to make a meaningful difference in the lives of these 

students. 

As we explore the mul)faceted aspects of working with newcomer students, we 

will examine various topics, including cultural competence, language acquisi)on, 

trauma-informed educa)on, family engagement, differen)ated instruc)on, 

community resources, and crea)ng an inclusive classroom environment. By the 

end of this course, you will gain valuable insights and prac)cal skills that will 

empower you to create a suppor)ve and nurturing environment for newcomer 

students, fostering their academic growth and overall integra)on into their new 

educa)onal segngs. 

In sec)on 1, we will lay the founda)on for our understanding of newcomer 

students. We will explore the characteris)cs and backgrounds of newcomer 

students, gaining insight into their diverse experiences and backgrounds. 

Addi)onally, we will examine sta)s)cs on the prevalence of newcomer students in 

4



United States schools, allowing you to grasp the scope and significance of this 

student popula)on. Furthermore, we will explore the unique challenges they face, 

including language barriers, cultural adjustment, trauma, and naviga)ng the 

educa)on system. 

Cultural competence is a cri)cal component of effec)vely suppor)ng newcomer 

students. In sec)on 2, we will explore inclusive school prac)ces, namely cultural 

competence in educa)on and trauma-informed prac)ces. You will learn strategies 

for fostering cultural responsiveness in the classroom, building posi)ve 

rela)onships with newcomer students and their families, and addressing 

stereotypes and biases. We will also delve into the concept of culturally 

responsive teaching prac)ces, ensuring that you can create an inclusive learning 

environment that values and respects diverse cultures. 

Understanding and addressing trauma is essen)al when working with newcomer 

students who may have experienced hardships in their home countries. In the 

final part of sec)on 2, we will explore the types of trauma experienced by 

newcomer students and examine the impact of trauma on their learning and 

behavior. You will discover how to implement trauma-informed prac)ces, 

including crea)ng a safe and suppor)ve classroom environment and taking an 

asset-based approach with students. 

Engaging newcomer students' families and connec)ng with community resources 

are key components of effec)ve support. In sec)on 3, we will explore strategies 

for building partnerships with parents and guardians, even when language and 

cultural barriers exist. We will also discuss how to access local support services 

and organiza)ons and leverage community resources to meet the diverse needs of 

newcomer students. 

Throughout this course, you will have opportuni)es to engage in interac)ve 

ac)vi)es, read real world examples, and engage in reflec)on. By the end of this 
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course, you will be well-equipped to make a posi)ve impact on the lives of 

newcomer students, fostering their educa)onal growth and crea)ng a welcoming 

and inclusive classroom environment. We look forward to guiding you through this 

enriching learning experience. 

Sec)on 1: Understanding Newcomer Students 
In Sec)on 1, we will gain a comprehensive understanding of the students we are 

commiFed to suppor)ng - newcomer students. These students are an integral 

part of the diverse tapestry of our classrooms and bring with them unique 

experiences, backgrounds, and challenges. By diving into the nuances of who 

newcomer students are, we can beFer equip ourselves to meet their educa)onal 

and emo)onal needs, ensuring their successful integra)on into our educa)onal 

communi)es. In this sec)on, we will explore four key aspects: 

1. Defining Newcomer Students: We will start by establishing a clear and 

comprehensive defini)on of who newcomer students are. By understanding 

the term and its implica)ons, you will be beFer equipped to iden)fy these 

students in your classroom and tailor your support accordingly. 

2. Characteris)cs and Backgrounds of Newcomer Students: Every newcomer 

student comes with a dis)nct set of characteris)cs and a unique 

background. We will explore the diverse experiences and stories that 

newcomer students bring with them, shedding light on the richness of their 

cultural, linguis)c, and personal backgrounds. 

3. Sta)s)cs on the Prevalence of Newcomer Students in United States 
Schools: Understanding the prevalence of newcomer students in our 

educa)onal system is vital for educators. We will examine sta)s)cs that 

highlight the scope and significance of this student popula)on, enabling you 
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to appreciate the diversity and numbers you may encounter in your 

classroom. 

4. Unique Challenges Faced by Newcomer Students: Finally, we will explore 

the mul)faceted challenges that newcomer students ofen encounter. From 

language barriers and the process of language acquisi)on to the 

complexi)es of cultural adjustment and accultura)on, and even the 

poten)al trauma and emo)onal well-being issues they may grapple with, 

we will provide you with insights into the unique hurdles these students 

face while naviga)ng the educa)on system. Further, we will suggest specific 

strategies to address such challenges. 

Throughout this sec)on, we aim to foster a deeper understanding of the 

newcomer student experience. By doing so, we can beFer tailor our support, 

develop culturally responsive teaching prac)ces, and create a more inclusive and 

welcoming learning environment. As we embark on this journey of understanding, 

we encourage you to reflect on your own experiences and perspec)ves, 

recognizing the crucial role you play in the lives of newcomer students and their 

educa)onal journeys. 

1.1 Defining Newcomer Students

The United States Department of Educa)on [ED] (2023) defines “newcomers” as 

“K-12 students born outside the United States who have arrived in the country in 

the last three years and are s)ll learning English.”  Newcomer students represent a 

wide array of countries and diverse cultural backgrounds. These students enter 

U.S. schools with varying levels of prior educa)onal experiences and speak a range 

of languages, which may or may not include English (California Department of 

Educa)on [CDE], 2023). As they transi)on into a new educa)on system, 

newcomer students may encounter unique academic, language, and social-
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emo)onal challenges dis)nct from those faced by U.S. born students. 

“Newcomers” is an umbrella term; this group may include various, and ofen 

intersec)onal, categories defined by the CDE below: 

Group Definition

Asylees

Asylees are individuals who independently travel to the 
United States and then either apply for or are granted 
asylum. Unlike refugees, asylees do not enter the United 
States with a designated refugee status. They can arrive 
for various purposes, such as as students, tourists, for 
business reasons, or even with undocumented immigration 
status.

English Learners (EL)

English Learners (EL) refers to students aged 3 to 21 who 
are either not born in the United States, have a native 
language other than English, are Native American or 
Alaska Native, come from a non-English dominant 
environment, or are migratory. These students face 
challenges in speaking, reading, writing, or understanding 
English, which may hinder their ability to meet state 
academic standards, succeed in English-language 
classrooms, or fully participate in society.

Immigrant Children and 
Youth

Immigrant children and youth are individuals between the 
ages of 3 and 21 who were not born in any U.S. state and 
have not been enrolled in schools within the United States 
for more than three complete academic years.

Migrants
Individuals who, along with their children or spouses, 
relocate periodically to seek seasonal or temporary 
employment, typically in agricultural or fishing sectors.
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In our role as educators, it is crucial to acknowledge and celebrate the strengths 

and abili)es that newcomer students bring with them. At the same )me, we must 

be aFen)ve to the challenges they face and provide appropriate support as they 

navigate this new educa)onal journey. Local educa)onal agencies (LEAs) play a 

pivotal role in iden)fying ways to assist newcomer students and their families, 

ensuring that these students receive the necessary services and resources to 

foster their academic success (CDE, 2023). Establishing partnerships with parents, 

local communi)es, and organiza)ons is essen)al to create a posi)ve school 

climate that supports the integra)on of newcomer students into the educa)onal 

system. It is important to note that federal laws protect the rights of newcomer 

students to access a free, accessible, and appropriate public educa)on, 

irrespec)ve of their home language or immigra)on status (CDE).  

Refugees

Refugees are individuals who are forced to leave their 
home country and are unable to return due to a fear of 
persecution, because of factors such as race, religion, 
nationality, political beliefs, or membership in a specific 
social group. Refugees seek safety by crossing an 
international border and finding refuge in another country. 
Typically, refugees are granted this status prior to their 
arrival in the United States.

Student with limited or 
interrupted formal 

education (SIFE/SLIFE)

SIFE/SLIFE are students in grades four through 12 who 
have faced interruptions in their schooling, either in their 
home country or the United States, and who may not be 
accustomed to the educational culture.

Unaccompanied Children 
Unaccompanied children or minors are children under 18 
who arrive in the United States from other countries 
without an adult guardian.
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1.2 Prevalence & Demographics 

Prevalence 

Data from the U.S. Department of Educa)on revealed that the number of 

newcomer students in America steadily increased during the 2010s, reaching 

approximately 1.2 million students across the country before the COVID-19 

pandemic; however, in the 2020-2021 school year, which is the latest year with 

available data, the number dropped to 990,000 (Sugarman, 2023). Notably, it was 

also discovered that three-quarters of newcomer students are English Learners.   

Demographics & Characteris5cs 

Recent newcomer children arriving in the United States exhibit diverse 

demographic profiles. La)no children comprised half of the recently arrived 

children in 2021, with Asian American and Pacific Islander children represen)ng 

the second largest racial or ethnic group at 20 percent (Sugarman, 2023). White 

and Black children followed, cons)tu)ng 13 and 10 percent, respec)vely, of all 

recently arrived children aged 5 to 17. Among these newcomers, the largest 

por)on, accoun)ng for 13 percent, hailed from Mexico, while children from El 

Salvador, Guatemala, and Honduras collec)vely made up 21 percent (Sugarman).  

Other notable origins included India (6 percent), the Dominican Republic, Brazil (4 

percent each), and Venezuela (3 percent) (Sugarman, 2023). The demographic 

data also revealed significant dispari)es in educa)onal aFainment among recently 

arrived youth aged 14 to 21. Nine percent of those aged 14 to 17 were not 

enrolled in or had not completed high school, a figure three )mes higher than 

their longer-resident immigrant and U.S.-born counterparts (Sugarman). Similarly, 

the propor)on of 18 to 21-year-olds out of school and lacking a high school 

diploma was three )mes greater for recently arrived students compared to na)ve-

born individuals, standing at 15 percent versus 5 percent (Sugarman). 
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Diverse Se7lement Pa7erns 

Newcomer families have established communi)es in every state across the United 

States, spanning urban, suburban, and rural areas. However, the distribu)on of 

these immigrant popula)ons is not uniform, and their seFlement paFerns are 

influenced by historical and economic factors (Sugarman, 2023). The number and 

propor)on of both immigrant children and recent immigrant children vary from 

state to state. 

States with the largest popula)ons of immigrant children, including well-known 

des)na)ons like California, Florida, New York State, and Texas, also have the 

highest numbers of newcomer children (Sugarman, 2023). In contrast, some other 

states exhibit a different trend, where recent arrivals cons)tute a larger 

propor)on of the overall immigrant child popula)on. For instance, in states like 

Delaware, 60 percent of newcomer children in 2021 had recently arrived in the 

United States; similarly, 55 percent of immigrant children in Alaska and 48 percent 

in West Virginia were recent arrivals (Sugarman). These sta)s)cs highlight the 

diversity in seFlement paFerns of immigrant families across various states. 

Common Reasons for Emigra5ng 

In the late 20th century and con)nuing into the 21st century, immigrants arriving 

in the United States have done so for various reasons. Some have come from 

countries ravaged by war or poli)cal instability, seeking safety and stability in the 

U.S. while others have been drawn by the promise of economic opportuni)es, 

looking to improve their financial prospects (ED, 2023). Other immigrants have 

arrived under less dire circumstances, such as reuni)ng with family members 

already residing and working in the United States. Some have migrated to 

contribute their specialized skills in areas cri)cal to the American economy, 

par)cularly in science, technology, engineering, and mathema)cs (STEM)-related 

careers. Remarkably, U.S. Census data reveal that there are more foreign-born 
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workers specializing in STEM fields than na)ve-born individuals with STEM majors 

(ED). 

In 2019, the United States welcomed approximately 30,000 refugees, with the 

largest group origina)ng from the Democra)c Republic of the Congo (ED, 2023). 

Other significant refugee popula)ons came from Burma (Myanmar), Ukraine, 

Eritrea, and Afghanistan. Further, the Northern Triangle countries, namely El 

Salvador, Honduras, and Mexico, have experienced alarming levels of violence and 

in)mida)on in recent )mes, including both gang-related violence and gender-

based violence (Culbertson et al., 2021). This ongoing violence has played a 

significant role in driving people to migrate out of these countries. Disturbingly, 

these countries have earned spots in the top ten globally for civilian violent deaths 

as a percentage of their popula)ons (Culbertson et al.). While the number of such 

deaths in 2019 was propor)onally fewer than in conflict-ridden countries like Syria 

and South Sudan, it exceeded the rates observed in Libya, Yemen, and Iraq, all of 

which either had ongoing civil wars or faced high levels of violence from terrorism. 

El Salvador and Honduras stand out in La)n America for having the highest rates 

of murders of women and girls, according to the United Na)ons Economic 

Commission for La)n America and the Caribbean. In this context, the pervasive 

threat of violence, especially threats to the safety of all family members, is a 

compelling factor that may be promp)ng families to seek refuge at the U.S. 

border. 

Unaccompanied Youth. As of August 2022, the Department of Health and Human 

Services (HHS) was responsible for over 10,000 unaccompanied children who 

were en)tled to receive shelter and educa)on during their deten)on (Strauss, 

2022). These children are part of a significant global migrant group coming to the 

U.S. due to high levels of violent crime, gang violence and recruitment, as well as 

severe economic insecurity in their home na)ons (Strauss). 
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Upon their arrival in the United States, unaccompanied minors ofen encounter 

strict and some)mes inhumane policies, mistreatment, and harsh condi)ons, 

along with legal procedures intended to detain many of them (Strauss, 2022). 

Many of these children are exposed to risks to their physical and mental well-

being. Furthermore, they encounter obstacles to educa)on, while the schools and 

districts that serve them lack federal financial support and heavily rely on local 

support systems that are ofen improvised. 

1.3 Unique Challenges Faced by Newcomer Students 

Newcomer students, who have recently arrived in the United States from other 

countries, bring with them a wealth of diversity, experiences, and poten)al. 

However, their educa)onal journey ofen involves naviga)ng a unique set of 

challenges that can impact their academic progress and overall well-being. This 

sec)on explores the dis)nct hurdles and obstacles that newcomer students 

encounter as they adjust to a new educa)onal environment, culture, and society. 

Understanding these challenges is essen)al for educators and support personnel 

to provide the necessary guidance and resources to help newcomer students 

succeed in their educa)onal pursuits. By addressing these challenges with 

empathy and effec)ve strategies, we can ensure that newcomer students receive 

the support they need to thrive in the classroom and beyond. 

Language Barriers and Language Acquisi5on 

Language barriers pose a substan)al challenge for newcomer students. According 

to data from the Na)onal Center for Educa)on Sta)s)cs (NCES), there were more 

than 4.9 million English language learners (ELLs) enrolled in U.S. public schools 

during the 2017-2018 academic year (Mar)nez, 2023). Among these ELLs, Spanish 

was the most prevalent home language. Students who have limited proficiency in 

English may encounter difficul)es comprehending academic content, which can 
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have detrimental effects on their academic performance. Moreover, these 

language barriers can contribute to social and emo)onal challenges, as these 

students may experience feelings of isola)on and disconnec)on from their peers 

and teachers. Addressing language barriers is a crucial aspect of suppor)ng the 

academic and socio-emo)onal well-being of newcomer students in U.S. schools. 

Limited English Proficiency  

Newcomer children tend to be more likely than their peers to live in households 

with lower income levels and limited English proficiency (Sugarman, 2023). 

According to data from the American Community Survey, in 2018, approximately 

47 percent of the 44.4 million immigrants aged 5 and older in the United States 

were classified as limited English proficient (LEP) (ED, 2023). More specifically, 

about 89 percent of newcomer children in 2021 spoke a language other than 

English at home (Sugarman). Newcomers also cons)tuted a significant majority, 

making up 81 percent of the na)on's 25.6 million LEP individuals (ED). Among 

immigrants with limited English proficiency, Spanish was the most commonly 

spoken language, while Chinese emerged as the second-most-reported language 

among students born outside the United States. This data highlights the 

significance of addressing language barriers and providing English language 

acquisi)on resources for immigrant popula)ons in the country. 

Black Mul)lingual Learners (ML). According to a report by the U.S. Department of 

ED (2023), newcomers who are Black mul)lingual learners (MLs) face unique 

challenges within the K-12 educa)on system. The popula)on of Black MLs is 

diverse and steadily increasing, with 4.2 percent of K-12 MLs iden)fying as Black 

during the 2017–2018 school year (ED). The largest percentage of non-na)ve 

Black MLs originated from Hai), followed by Ethiopia, Nigeria, Kenya, and the 

Dominican Republic. Interes)ngly, Spanish was the home language for a significant 

por)on of non-na)ve Black MLs, along with Hai)an Creole and French. Despite 
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this diversity, many Black MLs encounter discrimina)on, racism, and xenophobia 

in schools, highligh)ng the need for culturally responsive support systems (ED). 

Unfortunately, educators may lack an understanding of the diverse linguis)c and 

cultural backgrounds of Black MLs, poten)ally leading to misiden)fica)on or 

under-iden)fica)on for ML services. However, some responsive school 

communi)es, like those in New York City, have implemented dual language 

programs in Hai)an Creole to support Black MLs in maintaining their language and 

cultural heritage while acquiring English proficiency (ED). 

Strategies for Support 

Newcomer students ofen encounter language barriers that impede their 

academic progress and social integra)on. Below, we will explore strategies for 

educators to effec)vely address these challenges, promo)ng language acquisi)on 

and fostering success in the classroom.  The following strategies are geared 

toward establishing an inclusive educa)onal atmosphere conducive to newcomer 

students' success: 

1. Cul)vate a Welcoming and Inclusive Environment 

• Establish a Suppor)ve Classroom Culture: Create an atmosphere 

where students feel valued and respected regardless of their 

language proficiency. Encourage peer collabora)on and foster a sense 

of community among students (ED, 2023). 

• U)lize Visual Aids: Incorporate visual aids such as pictures, diagrams, 

and charts to support comprehension and facilitate understanding for 

students with LEP. 

• Provide Mul)lingual Resources: Offer materials, including 

instruc)ons, signs, and classroom resources, in mul)ple languages to 

help bridge the language gap and make content more accessible. 
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2. Implement Differen)ated Instruc)on Techniques 

• Tailor Instruc)on to Individual Needs: Recognize the diverse learning 

needs within the classroom and adapt teaching strategies 

accordingly. Use a variety of instruc)onal methods, such as hands-on 

ac)vi)es, demonstra)ons, and group work, to accommodate 

different learning styles (Ferlazzo, 2021). Further, u)lize principles of 

Universal Design for Learning (UDL).  

• Scaffold Learning Tasks: Break down complex tasks into smaller, more 

manageable steps, providing addi)onal support and guidance as 

needed. Offer prompts, models, and cues to assist students in 

comprehending and comple)ng assignments successfully. 

• U)lize Bilingual Instruc)onal Assistants: Collaborate with bilingual 

instruc)onal assistants or paraprofessionals to provide targeted 

support to newcomer students, including transla)on assistance and 

addi)onal language instruc)on. 

3. Foster Language Development and Proficiency 

• Provide Explicit Language Instruc)on: Offer explicit instruc)on in 

English language development, focusing on vocabulary, grammar, and 

language structure. Incorporate ac)vi)es that promote listening, 

speaking, reading, and wri)ng skills to enhance language proficiency 

(ED, 2023). 

• Encourage Language Prac)ce: Create opportuni)es for students to 

prac)ce English in authen)c contexts, such as through conversa)ons, 

discussions, and presenta)ons (Ferlazzo, 2023). Foster a suppor)ve 

environment where students feel comfortable taking risks and 

making mistakes. 
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4. Foster Cross-Cultural Understanding and Communica)on 

• Facilitate Peer Interac)on: Encourage peer interac)on and 

collabora)on among students from diverse linguis)c and cultural 

backgrounds. Provide structured opportuni)es for students to work 

together, share experiences, and learn from one another (Ferlazzo, 

2021). 

• Promote Effec)ve Communica)on Strategies: Teach students 

effec)ve communica)on strategies, such as using gestures, body 

language, and visual cues, to facilitate understanding and overcome 

language barriers in interpersonal interac)ons. 

• Offer Bilingual Resources and Transla)on Services: Provide access to 

bilingual materials, interpreters, and transla)on services to facilitate 

communica)on and understanding between school staff, students, 

and families with limited English proficiency (ED, 2023). 

By implemen)ng these strategies, teachers can effec)vely support newcomer 

students in overcoming language barriers and achieving academic and socio-

emo)onal success in the classroom. 

Cultural Adjustment and Accultura5on 

Cultural barriers are also a challenge for newcomers. Newcomer students may 

experience culture shock, difficulty understanding social norms, and feelings of 

isola)on. Refugee and immigrant children, along with their families, ofen contend 

with a range of challenges while naviga)ng the delicate balance between their 

new culture and their cultural roots (ED, 2023). These challenges encompass 

conflicts within families stemming from differences in new and old cultural values, 

interpersonal conflicts with peers rooted in cultural misunderstandings, the need 

to serve as translators for family members who are not proficient in English, 
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difficul)es in assimila)ng into their school environments, and the ongoing struggle 

to shape an integrated iden)ty that incorporates elements from both their newly 

adopted culture and their culture of origin (ED). 

Moreover, the Na)onal Academies of Sciences, Engineering, and Medicine 

(NASEM) reported that schools frequently lack cultural awareness, failing to 

acknowledge the cultural backgrounds of their students (Mar)nez, 2023). This can 

result in feelings of discrimina)on, marginaliza)on, and frustra)on, impac)ng 

academic achievement and decreasing mo)va)on (Mar)nez). It is crucial for 

schools to provide culturally responsive instruc)on, resources, and support to 

assist newcomers in feeling more comfortable and successful. 

Strategies for Support 

Cultural barriers pose significant challenges for newcomer students as they 

navigate the complexi)es of adap)ng to a new environment. The following 

strategies can be used by teachers to address cultural adjustment and 

accultura)on, helping students overcome culture shock, social norm 

misunderstandings, and feelings of isola)on: 

1. Promote Cultural Awareness and Understanding 

• Incorporate Mul)cultural Perspec)ves: Integrate mul)cultural 

content and materials into the curriculum to increase students' 

understanding and apprecia)on of diverse cultures (ED, 2023). 

• Encourage Cross-Cultural Communica)on: Facilitate open 

discussions and ac)vi)es that encourage students to share their 

cultural backgrounds and experiences, fostering empathy and mutual 

respect among peers. 

• Cultural Sensi)vity Training: Take part in professional development 

opportuni)es to enhance your cultural competence and awareness, 
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enabling you to beFer support newcomer students in their cultural 

adjustment process. 

2. Foster a Suppor)ve Community Environment 

• Establish Peer Support Networks: Create opportuni)es for 

newcomer students to connect with peers who share similar cultural 

backgrounds or experiences, fostering a sense of belonging and 

support within the school community. 

• Offer Mentorship Programs: Pair newcomer students with mentors, 

such as older students or staff members, who can provide guidance, 

encouragement, and support as they navigate cultural adjustment 

challenges (Ferlazzo, 2021). 

• Engage Families and Communi)es: Involve families and community 

members in school ac)vi)es and events to create a suppor)ve 

network that reinforces cultural iden)ty and provides resources for 

newcomer students and their families (ED, 2023). 

3. Provide Linguis)c and Cultural Support Services 

• Establish Cultural Liaison Posi)ons: Assign staff members or 

volunteers from diverse cultural backgrounds to serve as cultural 

liaisons, bridging the gap between school policies and prac)ces and 

the cultural needs of newcomer students and their families. 

• Create Cultural Integra)on Programs: Develop programs and 

ini)a)ves that promote cultural integra)on and exchange, such as 

cultural celebra)ons, language exchange programs, and mul)cultural 

clubs, to foster a sense of community and belonging among 

newcomer students. 
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By implemen)ng these strategies, teachers can play a vital role in suppor)ng 

newcomer students as they navigate the challenges of cultural adjustment and 

accultura)on, helping them feel valued, accepted, and empowered to succeed in 

their academic and social endeavors. 

Trauma and Emo5onal Well-Being 

Some newcomer students have experienced trauma in their home countries. 

Trauma in children occurs when they experience a severe event that jeopardizes 

or inflicts harm on their emo)onal or physical health (ED, 2023). Immigrants and 

refugees are suscep)ble to experiencing trauma)c stress due to various factors, 

including exposure to war and persecu)on, being displaced from their homes, the 

process of fleeing and migra)ng to seek safety, experiencing poverty and its 

associated challenges, and encountering instances of family or community 

violence (ED). These experiences can impact their emo)onal well-being and ability 

to focus on learning.  

Newcomers ofen grapple with a myriad of emo)onal turmoil when naviga)ng life 

as minori)es in a new country. These challenges encompass feelings of isola)on 

and the loss of their familiar social support networks from their home countries 

(ED, 2023). Addi)onally, they may face discrimina)on, harassment from peers, 

adults, or even law enforcement, and experiences of mistrust from the host 

popula)on. These cumula)ve factors can result in a pervasive sense of not "figng 

in" with their new environment and can contribute to a profound loss of social 

status, further complica)ng their adjustment to life in a foreign land (ED). 

Strategies for Support 

Some newcomer students have experienced trauma in their home countries, 

which can significantly impact their emo)onal well-being and ability to thrive in a 

new educa)onal environment. While sec)on 2.3 will cover trauma-informed 
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prac)ces in more detail, this brief overview will help teachers support newcomer 

students in coping with trauma and promo)ng emo)onal well-being. 

1. Create a Safe and Suppor)ve Classroom Environment 

• Establish Trus)ng Rela)onships: Build trus)ng rela)onships with 

students based on empathy, understanding, and respect. Create a safe 

space where students feel comfortable expressing their emo)ons and 

seeking support (ED, 2023). 

• Implement Trauma-Informed Prac)ces: Incorporate trauma-informed 

teaching strategies, such as providing predictability, structure, and 

consistency in the classroom, to create a sense of safety and stability for 

trauma)zed students. 

• Offer Emo)onal Regula)on Techniques: Teach students effec)ve coping 

skills and emo)onal regula)on techniques, such as deep breathing 

exercises, mindfulness prac)ces, and relaxa)on techniques, to help 

them manage stress and anxiety. 

2. Provide Individualized Support and Resources 

• Share Access to Counseling Services: Provide access to school 

counselors or mental health professionals who can offer 

individualized support and therapeu)c interven)ons for students 

who have experienced trauma (ED, 2023). 

• Facilitate Peer Support Groups: Create peer support groups or 

mentoring programs where students can connect with peers who 

have had similar experiences, fostering a sense of belonging and 

camaraderie. 
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• Collaborate with Community Resources: Partner with community 

organiza)ons and agencies that specialize in trauma support services 

to provide addi)onal resources and support for students and their 

families. 

3. Foster Cultural Sensi)vity and Understanding 

• Acknowledge Cultural Differences: Recognize and respect the 

cultural backgrounds and experiences of newcomer students, 

understanding how cultural factors may influence their percep)ons 

of and responses to trauma. 

• Address Discrimina)on and Harassment: Take proac)ve measures to 

address and prevent discrimina)on, harassment, and bullying within 

the school environment, ensuring that all students feel safe, valued, 

and respected (ED, 2023). 

By implemen)ng these strategies, teachers can create a suppor)ve and nurturing 

environment that helps newcomer students cope with trauma, build resilience, 

and thrive emo)onally and academically in their new educa)onal journey. 

Lack of Resources and Support 

Newcomer students ofen encounter a significant lack of resources and support, 

with a par)cularly pronounced impact on those aFending schools with a high 

propor)on of low-income and minority students (Mar)nez, 2023). According to a 

2019 report by The Educa)on Trust, English language learners and low-income 

students in many states tend to have lower high school gradua)on rates than their 

peers, primarily aFributable to insufficient resources such as qualified teachers, 

technology, and funding (Mar)nez). Newcomers also face stressors related to 

financial difficul)es, struggles to secure adequate housing, the loss of community 

support systems, limited access to essen)al resources, and transporta)on-related 
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obstacles (ED, 2023). These various stressors can significantly impact the well-

being and integra)on of refugee and immigrant individuals and families into their 

new communi)es. 

Parental Backgrounds 

When compared to na)ve-born children of na)ve-born parents, newcomers are 

less likely to reside with a parent who has completed high school (Sugarman, 

2023). This has significant implica)ons for the support needed to guide these 

young individuals through their high school years and prepare them for 

postsecondary transi)ons. As of 2021, 9 percent of newcomers aged 14 to 17 

were neither enrolled in nor had completed high school (Sugarman). In contrast, 

this figure was only 3 percent for longer-residing immigrant and na)ve-born youth 

within the same age group. Among youth aged 18 to 21,15 percent of newcomers 

were out of school and lacked a high school diploma, compared to 5 percent of 

na)ve-born individuals (Sugarman). These findings underscore the importance of 

providing appropriate support and resources to ensure the success of recent 

immigrant students in U.S. schools. 

Strategies for Support 

Newcomer students ofen face significant challenges due to a lack of resources 

and support, par)cularly in schools serving low-income and minority popula)ons. 

The following are strategies for teachers to address the barriers posed by 

inadequate resources and support systems: 

1. Advocate for Equitable Resource Alloca)on 

• Raise Awareness: Educate school administrators, policymakers, and 

community members about the needs of newcomer students and the 

importance of equitable resource alloca)on to support their 

academic success (ED, 2023). 
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• Par)cipate in Advocacy Efforts: Collaborate with advocacy groups 

and community organiza)ons to advocate for increased funding and 

resources for schools serving newcomer popula)ons, highligh)ng the 

unique challenges and needs of these students. 

• U)lize Available Resources Efficiently: Maximize the use of exis)ng 

resources by implemen)ng cost-effec)ve strategies and seeking out 

grants, partnerships, and dona)ons to supplement funding for 

essen)al programs and services. 

2. Provide Targeted Support Services 

• Offer Academic Support Programs: Implement academic support 

programs, such as tutoring, mentoring, and afer-school enrichment 

ac)vi)es, to provide addi)onal assistance to newcomer students who 

may be struggling academically due to lack of resources or support 

(ED, 2023). 

• Facilitate Access to Basic Needs: Collaborate with community 

organiza)ons and agencies to provide access to essen)al resources, 

such as food, clothing, healthcare, and housing assistance, to address 

the immediate needs of newcomer students and their families. 

• Provide Transporta)on Assistance: Explore transporta)on op)ons 

and subsidies to help overcome transporta)on-related barriers and 

ensure that newcomer students can access school and community 

resources effec)vely. 

3. Engage Families and Communi)es 

• Build Partnerships: Foster partnerships with parents, families, and 

community members to create a network of support for newcomer 
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students, leveraging community resources and exper)se to address 

their needs (ED, 2023). 

• Offer Parental Engagement Programs: Develop programs and 

ini)a)ves that empower parents to ac)vely par)cipate in their 

children's educa)on, including workshops, informa)onal sessions, 

and volunteer opportuni)es. 

By implemen)ng these strategies, teachers can help mi)gate the impact of limited 

resources and support systems on newcomer students, ensuring that they have 

the necessary resources and assistance to succeed academically and integrate 

successfully into their new school communi)es. 

Legal and Immigra5on Issues 

Legal challenges pose a substan)al concern for newcomer students. A significant 

number of these students lack legal immigra)on status in the United States, 

leading to heightened apprehension and uncertainty regarding their future 

(Mar)nez, 2023). Research by the Urban Ins)tute in 2020 revealed that children 

who have experienced family separa)ons due to deporta)on or deten)on ofen 

exhibit elevated levels of psychological distress and struggle with lower academic 

achievement (Mar)nez). Moreover, the pervasive fear of deporta)on and 

poten)al family separa)on can lead to reduced school aFendance, decreased 

academic performance, and heightened drop out rates. Thus, these legal 

uncertain)es can profoundly impact the well-being and educa)onal outcomes of 

newcomer students in the U.S. 

Strategies for Support 

Teachers must have an awareness of the legal challenges newcomer students 

ofen face so that they can support them in a secure and tolerant environment. 
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Teachers can u)lize the following strategies to be present for students dealing 

with legal and immigra)on issues: 

1. Provide Emo)onal Support and Understanding 

• Be a Safe Adult: Foster a suppor)ve and nonjudgmental classroom 

environment where students feel comfortable discussing their 

concerns and fears related to legal and immigra)on issues (ED, 2023). 

2. Educate Students and Families about Legal Rights and Resources 

• Provide Informa)onal Sessions: Organize workshops or 

informa)onal sessions to educate students and families about their 

legal rights, available resources, and support networks, including legal 

aid organiza)ons and immigrant advocacy groups (ED, 2023). 

• Help with Access to Legal Assistance: Collaborate with legal aid 

clinics or pro bono aForneys to provide free or low-cost legal 

assistance to students and families in need of immigra)on-related 

support and representa)on. 

• Establish Language Access Services: Ensure that informa)on about 

legal rights and resources is provided in languages accessible to 

diverse immigrant communi)es, including transla)on services and 

mul)lingual materials. 

3. Advocate for Policy Changes and Community Support 

• Advocate for Immigra)on Reform: Engage in advocacy efforts to 

support comprehensive immigra)on reform and policies that protect 

the rights and well-being of immigrant students and families, 

including pathways to legal status and family reunifica)on. 
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• Promote Awareness and Solidarity: Raise awareness about the 

impact of immigra)on policies and enforcement prac)ces on 

immigrant communi)es and promote solidarity and support within 

the school community and beyond. 

By implemen)ng these strategies, teachers can help empower newcomer 

students to navigate legal challenges with resilience and perseverance, ensuring 

that they receive the support and resources needed to thrive academically and 

emo)onally despite their immigra)on status. 

1.4 Conclusion 

In this comprehensive explora)on of newcomer students, we have looked at the 

intricate tapestry of their experiences, backgrounds, and challenges. By gaining a 

deeper understanding of who newcomer students are, we are beFer equipped to 

provide the support and resources necessary for their successful integra)on into 

our educa)onal communi)es. 

Throughout this sec)on, we have examined the defining characteris)cs of 

newcomer students, explored the diverse backgrounds they bring with them, and 

analyzed sta)s)cs highligh)ng their prevalence in United States schools. We have 

also looked into the unique challenges they face, ranging from language barriers 

and cultural adjustment to poten)al trauma and emo)onal well-being issues. 

Armed with this knowledge, we are beFer posi)oned to create inclusive learning 

environments that foster the academic and emo)onal growth of newcomer 

students. As we embark on this journey of understanding, it is essen)al to reflect 

on our own experiences and perspec)ves, recognizing the pivotal role we play in 

shaping the educa)onal journey of newcomer students. 
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In the next sec)on, we will transi)on to exploring inclusive school prac)ces aimed 

at suppor)ng newcomer students and promo)ng their success in our classrooms 

and beyond. Through collabora)ve efforts and a commitment to cultural 

sensi)vity and understanding, we can create educa)onal environments where all 

students feel valued, supported, and empowered to achieve their fullest poten)al. 

Sec)on 1 Key Terms 

Accultura)on - The process of adap)ng to and integra)ng into a new culture or 

environment, ofen experienced by immigrant and refugee individuals. 

Asylees - Individuals who independently travel to the United States and then 

either apply for or are granted asylum, typically due to fear of persecu)on in their 

home countries. 

Immigrant Children and Youth - Individuals between the ages of 3 and 21 who 

were not born in any U.S. state and have not been enrolled in schools within the 

United States for more than three complete academic years. 

Limited English Proficiency (LEP) - A term used to describe individuals who have a 

limited ability to speak, read, write, or understand English. 

Migrant - Individuals who, along with their children or spouses, relocate 

periodically to seek seasonal or temporary employment, typically in agricultural or 

fishing sectors. 

Newcomer Students - K-12 students born outside the United States who have 

arrived in the country in the last three years and are s)ll learning English. 

Northern Triangle - Term used in the United States to refer collec)vely to the 

three Central American countries of Guatemala, Honduras, and El Salvador. 
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Refugees - Individuals who are forced to leave their home country due to fear of 

persecu)on based on factors like race, religion, na)onality, poli)cal beliefs, or 

membership in a specific social group. 

Student with Limited or Interrupted Formal Educa)on (SIFE/SLIFE) - Students in 

grades four through 12 who have faced interrup)ons in their schooling, either in 

their home country or the United States, who may not be accustomed to the 

educa)onal culture. 

Trauma - Severe emo)onal or physical distress experienced as a result of a 

trauma)c event, such as war, persecu)on, displacement, or violence. 

Unaccompanied Children - Children under 18 who arrive in the United States from 

other countries without an adult guardian, ofen seeking refuge or reunifica)on 

with family members. 

Sec)on 1 Reflec)on Ques)ons 

1. Consider the characteris)cs and backgrounds of newcomer students in your 

classroom. How do these diverse backgrounds enhance the learning 

experience for all students, and what poten)al obstacles do you face in 

effec)vely leveraging this diversity for educa)onal purposes? 

2. In what ways do you currently support English Learners (EL) in your 

classroom? Are there any specific strategies you find par)cularly effec)ve or 

challenging? 

3. Based on the sta)s)cs provided on the prevalence of newcomer students, 

how does the data compare to your own classroom or school 

demographics? 
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4. Analyze the legal and immigra)on issues affec)ng newcomer students. How 

can you provide emo)onal support and educa)on about legal rights and 

resources to students and families dealing with these challenges? 

5. Explore the intersec)onality of newcomer students' iden))es, such as their 

language proficiency, socioeconomic status, and immigra)on status. How 

do these intersec)ng iden))es influence their experiences in the 

classroom? 

Sec)on 1 Ac)vi)es 

1. Classroom Demographics Audit: Conduct an audit of the demographics in 

your classroom, including language proficiency, cultural backgrounds, and 

newcomer status, to gain a deeper understanding of your student 

popula)on. 

2. Legal Resources Compila)on: Gather and curate a comprehensive list of 

legal resources, including informa)on on immigra)on rights, available legal 

aid services, and community organiza)ons specializing in immigrant 

support, to provide families with essen)al informa)on and assistance in 

naviga)ng legal and immigra)on issues. 

3. Data Analysis and Reflec)on: Analyze student data, including academic 

performance and language proficiency levels, to iden)fy trends and 

paFerns among newcomer students and reflect on implica)ons for 

instruc)onal prac)ce. 

4. Classroom Resource Development: Develop mul)lingual resources, such as 

visual aids, instruc)onal materials, or classroom signs, to support language 

acquisi)on and comprehension for newcomer students. Consider 

incorpora)ng culturally relevant content to foster a sense of belonging. 

30



5. Peer Collabora)on Observa)on: Observe peer collabora)on ac)vi)es in 

your classroom or another educator's classroom to assess the effec)veness 

of peer interac)on among students from diverse linguis)c and cultural 

backgrounds. Reflect on strategies for facilita)ng meaningful peer 

collabora)on. 

Sec)on 2: Inclusive School Prac)ces 
In Sec)on 1, we gained a comprehensive understanding of newcomer students, 

exploring their diverse backgrounds, experiences, and the unique challenges they 

face. Now, in Sec)on 2: Inclusive School Prac)ces, we will dive into the strategies 

and approaches necessary to create inclusive learning environments where all 

students, including newcomer students, feel valued, supported, and empowered 

to succeed. 

This sec)on will focus on several key components essen)al for fostering inclusivity 

in educa)on. First and foremost, we will explore the concept of cultural 

competence and its significance in crea)ng culturally responsive classrooms. 

Understanding the importance of cultural competence lays the founda)on for 

building cultural awareness, sensi)vity, and understanding among educators. 

Furthermore, we will examine specific strategies for developing cultural 

competence in educators. From fostering cultural responsiveness in the classroom 

to building posi)ve rela)onships with newcomer students and families, and 

addressing stereotypes and biases, we will provide prac)cal guidance and tools for 

educators to cul)vate an inclusive and equitable learning environment. 

Addi)onally, we will explore the cri)cal aspect of suppor)ng social-emo)onal 

well-being in our classrooms, focusing on trauma-informed principles. Recognizing 

the interconnectedness of academic success and emo)onal well-being, we will 
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explore strategies for nurturing the social and emo)onal development of 

newcomer students, promo)ng resilience, and fostering a sense of belonging. 

As we take a look at inclusive school prac)ces, it is essen)al to recognize the 

transforma)ve impact that culturally responsive teaching prac)ces can have on 

the educa)onal experiences and outcomes of all students, par)cularly newcomer 

students. By embracing diversity, challenging stereotypes, and promo)ng cultural 

understanding, we can create educa)onal environments that celebrate the 

richness of cultural diversity and empower all students to thrive academically and 

socially. 

2.1 Cultural Competence in Educa)on 

What is Cultural Competence? 

Cultural competence in educa)on, as described by the Na)onal Educa)on 

Associa)on, involves more than just surface-level understanding or apprecia)on 

of cultural differences; it encompasses an awareness of one's own cultural iden)ty 

and perspec)ves, as well as a willingness and ability to learn and engage with the 

diverse cultural norms and values of students and their families (Farmer, 2020).  In 

the school segng, cultural competence goes beyond mere acknowledgment of 

diversity; it involves ac)vely recognizing and addressing biases, stereotypes, and 

discriminatory prac)ces that may hinder students' academic and social 

development. Educators must be introspec)ve, acknowledging their own biases 

and assump)ons, and commit to fostering an inclusive and equitable learning 

environment for all students. 

Addressing Stereotypes and Biases 

Every individual holds unique preferences, assump)ons, percep)ons, and biases 

formed through their personal experiences and knowledge. These biases guide 
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our judgments and subsequent behaviors. While biases can some)mes facilitate 

finding common ground with others, they become detrimental when they prompt 

nega)ve reac)ons toward people or situa)ons. 

Unconscious Bias. “Unconscious bias” (UB), also referred to as implicit bias, can 

be defined as “Unconscious, or implicit . . . agtudes, preferences, and 

assump)ons that any person holds toward another individual or group of people” 

(Bowman, 2020). In the classroom, teachers may harbor beliefs about students' 

learning styles and academic poten)al that are influenced by their iden))es or 

backgrounds, poten)ally hindering their educa)onal progress (Yale, 2021). These 

assump)ons can create barriers to student growth and achievement. Educators 

can explore a range of approaches to recognize and confront implicit biases, 

benefi)ng both themselves and their students. 

Impacts of Unconscious Bias. Unconscious biases can lead a teacher to hold lower 

expecta)ons for students from par)cular racial, ethnic, or socioeconomic 

backgrounds. This might manifest in subtle ways, such as assuming that certain 

students are less capable of mastering challenging material or are more likely to 

misbehave (Yale, 2021). As a result, these students may not receive the same level 

of support or opportuni)es for academic advancement as their peers, leading to 

dispari)es in achievement. 

Teachers' belief in their students' academic abili)es and poten)al plays a crucial 

role in their success in school (Marco Learning, 2024). This belief influences not 

only students' percep)ons of their own capabili)es but also their agtudes toward 

learning and their academic achievements. When teachers underes)mate their 

students, it impacts not only the individual student-teacher rela)onship but also 

the student's overall self-percep)on and measurable outcomes like their GPA. 
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Cultural Competence & Countering UB in Schools 

Cultural competence and countering UB in schools play a crucial role in enriching 

the teaching and learning experience while fostering equity and inclusivity for all 

students (Connec)cut Department of Educa)on, 2024). It involves several key 

components, including self-awareness and reflec)on, con)nuous learning and 

growth, and taking ac)on for equity. 

Self-awareness and Reflec)on 

Culturally competent educators possess a deep understanding of their own 

cultural iden)ty, biases, and privileges, as well as the experiences of 

marginaliza)on (Connec)cut, 2024). It's essen)al for educators to openly discuss, 

an)cipate, and implement systems to minimize unconscious bias (UB) in their 

teaching prac)ces (Keeter, 2021). It's important for individuals to reflect on their 

own stereotypes and biases and replace them with an examina)on of situa)onal 

factors that may have influenced a person's behavior. Once teachers recognize 

instances of UB occurring, they can take immediate steps to address and prevent 

its impact.  

These conversa)ons might feel uncomfortable at first, but it's crucial for teachers 

and administrators to become accustomed to having them in order to foster more 

equitable and inclusive learning environments. By asking ques)ons and interac)ng 

with individuals from diverse backgrounds, we can ac)vely challenge and change 

our personal prejudices. While encountering unconscious bias may be 

unavoidable, teachers have the power to control how it influences their classroom 

prac)ces. 

Con)nuous Learning and Growth 

Culturally competent educators are commiFed to ongoing learning and personal 

growth. Teachers should engage in implicit bias and equity training sessions, 
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which aim to raise awareness of unconscious biases and encourage reflec)on on 

how to modify behaviors in the classroom (Will, 2020). Such training not only 

enables teachers to acknowledge and address their own biases but also 

empowers them to challenge inequali)es and seek solu)ons within their teaching 

prac)ces.  

It's crucial for discussions on inequity and bias to go beyond surface-level 

observa)ons if they are to have a meaningful impact. School leaders play a key 

role in facilita)ng ongoing conversa)ons where teachers explicitly examine how 

racism manifests in school policies and processes. These discussions should be 

integrated with other policy changes to ensure a comprehensive approach to 

addressing equity issues for newcomers. 

Data Analysis 

It's essen)al for both school leaders and teachers to analyze school data to 

iden)fy any dispari)es based on race or ethnicity, par)cularly when there is a 

large popula)on of newcomer students. This data should encompass various 

metrics such as test scores, aFendance records, disciplinary incidents, enrollment 

in advanced courses, and dropout rates among newcomer students (Will, 2020). 

Examining student records can offer valuable insights into the origins of any issues 

and the effec)veness of interven)ons implemented. Addi)onally, data collec)on 

during classroom observa)ons should be conducted with a focus on equity. This 

involves scru)nizing factors such as teacher-student interac)ons, including who 

teachers tend to call on and which students are more frequently disciplined. By 

conduc)ng thorough data analysis through a lens of equity, educators can 

pinpoint areas for improvement and implement targeted interven)ons to support 

the academic success and overall well-being of newcomer students. 

Ac)on for Equity 
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Cultural competence and figh)ng UB extends beyond awareness and 

understanding; it requires a commitment to ac)on. Culturally competent 

educators advocate for equity within their school communi)es, ac)vely working 

to dismantle systemic barriers and ensure that all students have access to 

equitable opportuni)es and support (Connec)cut). Moreover, cultural 

competence in schools requires a systemic approach. It involves shifing the 

perspec)ve of culture from being seen as a mere celebra)on or event to 

understanding it as a complex interplay of experiences, knowledge, beliefs, and 

values that shape the lives of everyone within the school community (Farmer, 

2020). 

2.2 Culturally Responsive Teaching 

Culturally responsive teaching (CRT) is a pedagogical approach that acknowledges 

the importance of recognizing and valuing students' diverse cultural backgrounds 

within the educa)onal context (Will & Najarro, 2022). It emphasizes crea)ng 

inclusive learning environments that honor and respect the cultural iden))es of 

all students. Culturally responsive teaching (CRT) is evidence-based and links 

students' cultural backgrounds, languages, and life experiences with their 

educa)onal curriculum. By making these connec)ons, CRT enables students to 

engage more effec)vely with challenging coursework and cul)vate advanced 

academic skills. 

Culturally responsive teaching traces its roots back to the framework of culturally 

relevant pedagogy, which originated in the 1990s through the pioneering work of 

scholar Gloria Ladson-Billings (Will & Navarro, 2022). Ladson-Billings sought to 

challenge prevailing narra)ves that portrayed Black children as deficient or 

deviant, instead focusing on uncovering the strengths and assets within Black 

communi)es. Over a period of two years, Ladson-Billings conducted research by 
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observing teachers who were iden)fied by both school administrators and Black 

parents as excep)onally effec)ve. These teachers demonstrated various 

instruc)onal approaches, yet shared common characteris)cs such as high 

expecta)ons for their students and ac)ve engagement within the community (Will 

& Navarro). 

Ladson-Billings dis)lled her findings into the framework of culturally relevant 

pedagogy, which emphasizes not only academic achievement but also the 

affirma)on of students' cultural iden))es and the cul)va)on of cri)cal 

perspec)ves to challenge systemic inequi)es perpetuated by educa)onal 

ins)tu)ons (Will & Navarro, 2022). This framework comprises three key 

components: priori)zing student learning and problem-solving skills, fostering 

cultural competence by affirming students' cultural backgrounds while promo)ng 

fluency in diverse cultures, and nurturing cri)cal consciousness to empower 

students to iden)fy and address real-world problems, par)cularly those 

contribu)ng to societal inequi)es against marginalized groups (Will & Navarro). 

Key Principles of CRT 

Culturally responsive teaching embodies several key principles, as highlighted by 

Gay's research and supported by Will & Navarro (2022). These principles are 

crucial not only for fostering inclusivity and equity but also for effec)vely 

suppor)ng newcomer students in their educa)onal journey. 

1. Strong Knowledge Base about Cultural Diversity: Educators must possess a 

deep understanding of various racial and ethnic groups' cultural values, 

tradi)ons, and contribu)ons to society. This knowledge forms the 

founda)on for incorpora)ng diverse perspec)ves into instruc)on, ensuring 

that all students feel represented and valued in the classroom (Will & 

Navarro, 2022). For newcomer students, who ofen come from diverse 
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cultural backgrounds, this principle is par)cularly important as it helps 

validate their iden))es and experiences within the educa)onal context. 

2. Culturally Relevant Curricula: Culturally responsive teachers integrate 

mul)ple perspec)ves into their curriculum and ensure that classroom 

materials and images reflect a diverse range of cultures and backgrounds. 

By contextualizing issues within race, class, ethnicity, and gender, educators 

create inclusive learning environments that resonate with students' lived 

experiences (Will & Navarro). For newcomer students, who may feel 

disconnected from the curriculum due to cultural differences, this approach 

helps bridge the gap and foster a sense of belonging. 

3. High Expecta)ons for All Students: Culturally responsive educators 

maintain high expecta)ons for academic achievement while affirming and 

valida)ng students' cultural iden))es (Will & Navarro). This principle is 

essen)al for newcomer students, many of whom may face language 

barriers or cultural adjustment challenges. By segng ambi)ous academic 

goals and providing appropriate support, teachers empower newcomer 

students to succeed academically while embracing their cultural heritage. 

4. Apprecia)on for Different Communica)on Styles: Teachers must recognize 

and respect diverse communica)on styles, adap)ng classroom interac)ons 

to accommodate the cultural norms of their students (Will & Navarro). For 

example, understanding that many communi)es of color engage in ac)ve, 

par)cipatory communica)on can prevent misinterpreta)ons and foster 

posi)ve teacher-student rela)onships. This is par)cularly relevant for 

newcomer students, who may communicate differently due to language or 

cultural differences. 

5. Use of Mul)cultural Instruc)onal Examples: Culturally responsive teachers 

connect students' prior knowledge and cultural experiences with new 
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learning material, crea)ng meaningful and relevant instruc)onal contexts 

(Will & Navarro). By incorpora)ng mul)cultural examples and drawing upon 

students' diverse backgrounds, educators make learning more engaging and 

accessible for all learners, including newcomer students who may benefit 

from seeing their cultural experiences reflected in the curriculum. 

The key principles of culturally responsive teaching outlined above underscore the 

importance of recognizing and valuing students' diverse cultural backgrounds. By 

priori)zing cultural competence, inclusive curriculum design, and high academic 

expecta)ons while apprecia)ng different communica)on styles and incorpora)ng 

mul)cultural instruc)onal examples, educators can create classrooms that foster 

equity, belonging, and success for all students, including newcomer students 

embarking on their educa)onal journey. 

Cultural Responsiveness and Student Achievement 

Decades of research on culturally responsive teaching and related frameworks 

have demonstrated their effec)veness in enhancing student achievement. 

Engaging in culturally affirming prac)ces across various subjects, including 

mathema)cs and science, has been shown to posi)vely impact students' 

understanding and engagement with academic skills and concepts (Will & 

Navarro, 2022). For example, integra)ng real-world datasets relevant to students' 

communi)es, such as sta)s)cs on racial profiling, into math lessons can foster 

cri)cal thinking and discussions about jus)ce. Addi)onally, CRT has been linked to 

increased student mo)va)on, interest in content, and self-percep)on as capable 

learners (Will & Navarro). Drawing direct connec)ons between classroom lessons 

and students' lived experiences outside of school helps students recognize the 

relevance of academic content to the real world, empowering them as knowledge 

producers and researchers. Ul)mately, culturally responsive teaching not only 
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contributes to improved test scores but also cul)vates lifelong learners capable of 

cri)cally analyzing the world around them both within and beyond the classroom. 

CRT Strategies Across Subjects 

Culturally responsive teaching strategies are instrumental in promo)ng equity and 

inclusion across subject areas. By recognizing and honoring students' diverse 

cultural backgrounds, educators can cul)vate environments where every learner 

feels valued and empowered to succeed. Below are culturally responsive teaching 

strategies aimed at fostering inclusivity and promo)ng academic achievement 

among all students. Specific strategies are discussed that can be used across the 

curriculum. 

• Real-World Problem Solving: Use real-world scenarios and examples 

relevant to students' cultural contexts to demonstrate mathema)cal 

concepts and problem-solving strategies, making math more engaging 

and applicable to students' lives.  

Drawing on research conducted by the Canadian Center of Science 

and Educa)on, studies show that using word problems to 

contextualize math can significantly enhance student interest and 

comprehension in mathema)cs (Prodigy, 2021). In a study 

involving 41 7th-grade students over the course of an academic 

year, the implementa)on of contextual learning strategies led to a 

remarkable increase in test scores by more than 44% (Prodigy).  

To create culturally relevant word problems, educators can 

incorporate student names to personalize the subject maFer, 

relate math concepts to student interests such as measuring the 

shot distance of a renowned soccer player, and reference diverse 
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cultures such as determining the diameter of a specific ethnic 

food plaFer (Prodigy). 

By employing these strategies, teachers not only establish a culturally-

responsive classroom environment but also foster greater student 

engagement compared to using abstract ques)ons. 

• Materials Posi)vely Portraying Different Cultures: Incorpora)ng media 

that portrays diverse cultures in a posi)ve light can enhance students' 

learning experiences and engagement in the classroom. 

Research suggests that when students see their cultures and 

languages represented in the curriculum, they are beFer able to 

connect with and process the content (Prodigy, 2021).  

U)lizing books, movies, and other forms of media that showcase a 

variety of cultures and align with the curriculum can help fulfill 

this need. 

Addi)onally, diversifying the media used in instruc)on can contribute to 

increased student engagement and interest in the subject maFer. 

• Universal Design for Learning (UDL): U)lizing Universal Design for 

Learning (UDL) principles, educators can implement diverse forms of 

content delivery, as well as mul)ple ways for students to demonstrate 

their understanding (e.g. wriFen responses, oral presenta)ons, visual 

representa)ons, or hands-on demonstra)ons). This allows students to 

choose the delivery and assessment formats that best fit their strengths 

and preferences to accommodate the varied needs and preferences of 

all learners (Prodigy, 2021).  

Recognizing that students may have different cultural 

backgrounds, socializa)on experiences, preferences, or learning 
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styles, the use of sta)ons and mul)-modal delivery allows for the 

provision of a range of materials tailored to individual needs. 

Each sta)on can employ a unique method of teaching a skill or 

concept related to the lesson, ensuring that students have access 

to mul)ple modali)es for learning and engagement. For instance, 

students can rotate between sta)ons that involve: 

• Engaging in educa)onal games 

• Crea)ng artwork to express understanding 

• Watching instruc)onal videos 

• Reading ar)cles or texts 

• Solving puzzles or interac)ve tasks 

• Listening to teacher-led instruc)on 

• Following the comple)on of sta)ons, educators can 

facilitate further processing of the material through class 

discussions or by assigning ques)ons for reflec)on.  

This approach enables students to interact with content in ways that 

resonate with their individual strengths, preferences, and learning 

needs, promo)ng increased engagement and comprehension for all 

learners within the classroom. 

• Project-Based Learning: Foster project-based learning (PBL) experiences 

that allow students to explore ques)ons and phenomena relevant to 

their communi)es, encouraging curiosity, cri)cal thinking, and problem-

solving skills.  
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U)lizing problem-based learning scenarios aligns well with 

culturally responsive teaching prac)ces due to its adaptability and 

student-centered approach (Prodigy, 2021).  

By presen)ng real-world problems that are relatable to students, 

two cultural connec)ons ofen emerge: 1) The ques)on itself may 

contain cultural references, whether explicitly stated or inferred 

by students, and 2) students may employ unique cultural 

perspec)ves in their problem-solving approaches.  

To create scenarios with explicit cultural )es, educators can 

encourage students to explore historical, sociological, and 

anthropological viewpoints or frame the problem around ethnic 

events, such as resolving logis)cal challenges for running a 

heritage fes)val in the local community. 

Regardless of the approach taken, the student-centered nature of problem-based 

learning facilitates the incorpora)on of culturally relevant examples and 

informa)on when appropriate. 

Incorpora)ng culturally responsive teaching strategies across subject areas not 

only enriches students' learning experiences but also promotes equity and 

inclusivity in the classroom. By recognizing and valuing students' diverse cultural 

backgrounds, educators empower learners to connect with academic content in 

meaningful ways, fostering academic success and lifelong engagement with 

learning. 

2.3 Trauma-Informed Educa)on for Newcomer Students 

In the context of inclusive school prac)ces, it is crucial to address the unique 

needs of newcomer students who may have experienced trauma in their journey 
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to a new country. Trauma-informed educa)on recognizes the diverse backgrounds 

and experiences of these students, aiming to create safe and suppor)ve learning 

environments that facilitate their academic and emo)onal well-being.  

Sec)on 2.3 will explore the fundamentals of trauma-informed educa)on, 

beginning with an understanding of the types of trauma newcomer students may 

have experienced and the resul)ng impacts on their learning and behavior. 

Subsequently, it will look into strategies for implemen)ng trauma-informed 

prac)ces, including the crea)on of suppor)ve classroom environments, the 

recogni)on of trauma signs, and collabora)on with mental health professionals 

and counselors to provide appropriate support. By adop)ng trauma-informed 

approaches, educators can beFer meet the needs of newcomer students and 

promote their overall success in school. 

Trauma Experienced by Newcomers 

Newcomers, especially those who have experienced migra)on or displacement, 

may face various types of trauma, including (ED, 2023): 

• War and conflict-related trauma: Many newcomers come from regions 

affected by war, poli)cal unrest, or armed conflict, where they may have 

experienced or witnessed violence, persecu)on, or displacement. Such 

experiences can lead to post-trauma)c stress disorder (PTSD) and other 

mental health issues. 

• Persecu)on and discrimina)on: Some newcomers flee their home 

countries due to persecu)on based on factors such as poli)cal beliefs, 

ethnicity, religion, or sexual orienta)on. Experiencing discrimina)on, 

harassment, or violence based on these factors can cause significant 

trauma. 
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• Family separa)on: Families may be separated during the migra)on process, 

either voluntarily or involuntarily. Separa)on from loved ones can be 

trauma)c, especially for children, and can lead to feelings of loss, anxiety, 

and insecurity. 

• Journey-related trauma: The journey to a new country can be perilous, 

par)cularly for refugees and asylum seekers who may undertake dangerous 

routes or face exploita)on by smugglers. Experiences such as long journeys, 

overcrowded and unsafe transporta)on, and witnessing or experiencing 

violence along the way can be trauma)c. 

• Loss and displacement: Newcomers ofen experience profound losses, 

including loss of home, community, social support networks, and cultural 

iden)ty. Displacement from one's homeland and the challenges of adap)ng 

to a new environment can exacerbate feelings of grief, isola)on, and 

disorienta)on. 

• Language and cultural barriers: Language barriers and cultural differences 

can compound feelings of aliena)on and stress for newcomers, making it 

difficult to navigate daily life, access services, and establish social 

connec)ons. Discrimina)on or marginaliza)on based on language or 

cultural background can further exacerbate these challenges. 

Overall, the trauma experienced by newcomers is complex and mul)faceted, 

influenced by a combina)on of past experiences, migra)on-related stressors, and 

challenges in the reseFlement process. Recognizing and addressing these forms of 

trauma is essen)al for providing effec)ve support and promo)ng the well-being 

of newcomers in their new communi)es. 

Trauma and La)nos 
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Trauma affects two main groups of La)no students, ofen with some overlap 

between them. The first group primarily consists of children who enter the 

country without documenta)on, frequently arriving unaccompanied and seeking 

reunifica)on with family members already in the United States. Many of these 

children, commonly referred to as 'unaccompanied minors,' have originated from 

the Northern Triangle countries of Central America—Guatemala, El Salvador, and 

Honduras—where pervasive drug and gang violence prevails (Newcomer and ELL 

Services, 2021).  

The second significant group comprises children residing in households with 

undocumented family members, es)mated to be between 3 to 5 million 

individuals (Newcomer and ELL Services, 2021). Although predominantly La)no, 

this group also includes children from various other regions worldwide. According 

to the Migra)on Policy Ins)tute, the total undocumented popula)on in the United 

States is es)mated to be around 11 million, with approximately half origina)ng 

from Mexico, another one and a half million from Central America, and the 

remaining two million represen)ng diverse na)onali)es from across the globe 

(Newcomer and ELL Services). 

Impacts of Trauma on Children 

Trauma)c experiences during childhood can have profound effects on various 

aspects of a child's school experience, including learning, behavior, and 

rela)onships (TLPI, 2024). Recent research in neurobiology, epigene)cs, and 

psychology has demonstrated that trauma)c events can impair concentra)on, 

memory, organiza)onal skills, and language abili)es—cri)cal components for 

academic success (TLPI). This can result in challenges with academic performance, 

inappropriate behavior in the classroom, and difficul)es in forming meaningful 

rela)onships with peers and educators. Understanding the impact of trauma is 
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essen)al for educators to avoid misinterpre)ng children's struggles with learning, 

behavior, and rela)onships. 

• Childhood Trauma and Academic Performance: Trauma can disrupt the 

development of founda)onal skills needed for learning, such as language 

and communica)on abili)es, self-regula)on, aFen)on, and memory (TLPI, 

2024). This interference can impede a student's ability to comprehend 

instruc)ons, organize informa)on, and grasp cause-and-effect rela)onships

—essen)al skills for processing informa)on effec)vely (TLPI). Addi)onally, 

trauma can hinder the development of crea)ve play, which is crucial for 

children to learn how to cope with everyday challenges. 

• Childhood Trauma and Classroom Behavior: For many children who have 

experienced trauma, the school environment may trigger feelings of danger, 

leading to behavioral challenges in the classroom (TLPI, 2024). These 

children may develop coping mechanisms to regain a sense of control, 

resul)ng in disrup)ve behaviors or withdrawal from others (TLPI). These 

ac)ons can be misunderstood by educators, leading to further frustra)on 

and strained rela)onships between the child and school personnel. 

• Childhood Trauma and Rela)onships: Trauma)c experiences can impact a 

child's ability to form secure rela)onships with adults and peers, both 

within and outside the school segng. Children who have experienced 

trauma may exhibit distrust toward adults and peers, and they may struggle 

with age-appropriate social skills development (TLPI, 2024). This can hinder 

their ability to ini)ate and maintain healthy interpersonal rela)onships, 

further exacerba)ng their challenges in the school environment. 

• These diverse manifesta)ons of trauma underscore the importance of 

recognizing and addressing trauma-related challenges in children to provide 

effec)ve support and promote their well-being. 
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Trauma-Informed Schools 

A trauma-sensi)ve school priori)zes crea)ng safe and suppor)ve spaces where 

students who have experienced trauma can establish posi)ve connec)ons and 

rela)onships with both peers and adults. The Trauma and Learning Policy Ini)a)ve 

(TLPI) outlines six core aFributes of a trauma-sensi)ve school (ED, 2023): 

• Fostering a shared understanding among staff regarding the necessity of a 

whole-school approach to trauma sensi)vity. 

• Ensuring that all students feel physically, socially, emo)onally, and 

academically safe. 

• Addressing student needs in holis)c ways that encompass rela)onships, 

self-regula)on, academic competence, and overall well-being. 

• Ac)vely integra)ng students into the school community and providing 

ample opportuni)es to prac)ce newly acquired skills. 

• Promo)ng teamwork among staff to share responsibility for all students. 

• Demonstra)ng leadership that an)cipates and adapts to the evolving needs 

of students. 

Implemen)ng these principles can help create an environment where all students, 

regardless of their backgrounds or experiences, feel supported and valued. 

Shared Understanding  

Developing a shared understanding means building a collec)ve awareness among 

all school staff—ranging from educators and administrators to support personnel 

such as counselors, nurses, custodians, and bus drivers—that adverse experiences 

are prevalent among children, affec)ng their learning, behavior, and rela)onships 

within the school environment (TLPI, 2024). School personnel must recognize the 
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need for a comprehensive approach to trauma sensi)vity that involves the en)re 

school community. 

All Students Feel Safe 

Schools must establish a safe environment where all students feel secure 

physically, socially, emo)onally, and academically. This involves acknowledging 

that trauma)c experiences can compromise a child's sense of well-being and 

readiness to learn, necessita)ng safety measures across various school segngs, 

including classrooms, playgrounds, hallways, and transporta)on (TLPI, 2024). 

Holis)c Approach 

A holis)c approach entails addressing students' needs comprehensively by 

considering their rela)onships, self-regula)on skills, academic abili)es, and 

physical/emo)onal well-being (TLPI, 2024). School staff must understand that 

trauma can manifest in various ways and may not always be apparent, thus 

requiring a holis)c approach to iden)fy and support students' underlying needs. 

Integra)on into the School Community 

Ac)vely fostering connec)ons between students and the school community while 

providing opportuni)es for them to prac)ce newly acquired skills is crucial. This 

means recognizing that trauma)c events can disrupt a child's sense of belonging 

and trust, emphasizing the importance of crea)ng a suppor)ve and inclusive 

school culture that encourages posi)ve rela)onships and par)cipa)on (TLPI, 

2024). 

Promo)ng Teamwork 

Promo)ng teamwork among staff means embracing a collabora)ve approach 

where staff share responsibility for all students and work together to support their 

well-being and success (TLPI, 2024). Moving away from individualized responses 

49



to trauma challenges and promo)ng teamwork and communica)on among staff 

members to address the diverse needs of students effec)vely. 

Demonstra)ng Leadership 

Schools must be led with adaptability and foresight in an)cipa)ng and responding 

to the evolving needs of students and the broader community (TLPI, 2024). 

Proac)vely planning for changes in staffing, policies, and community dynamics to 

maintain a stable and suppor)ve school environment amidst inevitable shifs and 

challenges. 

Trauma-Informed Prac5ces 

Asset-Based Approach 

An asset-based approach begins with gegng to know newcomer students 

individually, without making assump)ons based on their cultural backgrounds. 

Building trus)ng rela)onships with each student, including newcomers, is crucial 

for promo)ng their social, emo)onal, and academic well-being (ED, 2023). 

Recognizing and building upon the strengths that newcomer students possess is 

essen)al, par)cularly for those who have experienced trauma. This asset-based 

approach involves acknowledging students' strengths and leveraging them to 

support their linguis)c, academic, and personal goals (ED). Research suggests that 

an asset-based approach is beneficial for all students, especially English learners, 

as it fosters their overall growth and resilience (ED). 

There are four key asset-based prac)ces that teachers can employ to support 

students facing adversity, including newcomers living with trauma (ED, 2023): 

1. Building asset-based rela)onships: Teachers should establish personalized 

rela)onships with students, iden)fying their strengths to help them 

become ac)ve par)cipants in the learning community. 

50



2. Encouraging student voice and choice: Crea)ng an environment where 

students have opportuni)es to express themselves, make decisions, and 

build confidence is essen)al for those experiencing trauma. 

3. Connec)ng the curriculum to students' lives: Making the curriculum 

relevant and culturally affirming helps students feel validated and valued, 

enhancing their engagement and sense of belonging. 

4. Ensuring consistent and predictable rou)nes: Implemen)ng consistent 

classroom rou)nes and rituals provides stability and confidence for 

students living with trauma, minimizing their fears (Zacarian, Alvarez-Or)z, 

& Haynes, 2020). 

While these asset-based strategies are beneficial for newcomer students living 

with trauma, they are also applicable to other students who have experienced 

trauma or adverse circumstances. By adop)ng these prac)ces, educators can 

create suppor)ve and inclusive learning environments that promote the well-

being and academic success of all students. 

Promo)ng Resilience with Responsive Rela)onships 

Promo)ng resilience through facilita)ng responsive rela)onships is crucial for 

counterbalancing trauma and suppor)ng the well-being of newcomer students 

(ED, 2023). Resilience, defined as the ability to withstand and rebound from 

stress, is influenced by both biological predisposi)ons and environmental factors, 

par)cularly the quality of rela)onships with suppor)ve adults (ED). Research 

suggests that fostering responsive rela)onships can help students develop the 

necessary capabili)es to respond and adapt to adversity in healthy ways (ED). 

To build newcomers' resilience, school and district administrators can implement 

various strategies to facilitate responsive rela)onships among students and adults 

(ED, 2023). Establishing programs such as advisory teacher programs, newcomer 
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support teams, or afer-school ac)vi)es like clubs and sports can provide 

opportuni)es for adults to connect with newcomers and offer support (ED). These 

suppor)ve rela)onships play a cri)cal role in nurturing resilience among 

newcomer students, enabling them to navigate challenges and thrive despite their 

trauma)c experiences. 

Real World Example. At Marble Hill School for Interna)onal Studies in the Bronx, 

New York, a unique advisory teacher system is implemented to support students 

throughout their academic journey; all students are assigned an advisory teacher 

who acts as their advocate and guides them throughout their academic career 

(ED, 2023). These advisors closely monitor students' academic progress by 

tracking their grades, aFendance, and behavior, offering support as needed, and 

facilita)ng communica)on between the school and families. Ini)ally, the advisory 

program focuses on socializa)on, study skills development, and introducing 

students to the college applica)on process. As students progress, the program 

shifs toward post-secondary planning, including college visits and prepara)on for 

career success. Teachers con)nuously develop, adapt, and modify lesson plans for 

advisory courses to meet the evolving needs of the students. 

Individualized Strategic Plans for Newcomer High School Students 

High school presents unique challenges for older newcomers arriving in the 

United States, as they have limited )me to learn English, adapt to their new 

environment, and fulfill gradua)on requirements (ED, 2023). To support these 

students, districts and schools can implement individualized strategic planning 

processes tailored to their needs. A resource from the Regional Educa)onal 

Laboratory Northwest outlines the steps for crea)ng these plans, emphasizing the 

importance of star)ng the planning process early to allow newcomers sufficient 

)me to earn the required credits for gradua)on.  
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Involving newcomers and their families in the planning process is crucial for its 

success. One of the primary goals of these plans is to address challenges such as 

obtaining previous academic records, addressing credit deficiencies, and exploring 

postsecondary educa)on op)ons (ED, 2023). Collabora)vely crea)ng a realis)c 

)meline and segng achievable goals with students and their families can help 

them navigate these obstacles. Addi)onally, providing informa)on on alterna)ve 

pathways, such as pursuing a high school equivalency diploma, can offer viable 

op)ons for older newcomer students and their families to consider. 

Using Differen)ated Instruc)on 

As a trauma-informed approach, providing differen)ated instruc)on recognizes 

that trauma can significantly affect how students learn and process informa)on 

(Broetner, 2023). This approach involves adap)ng teaching strategies to 

accommodate the diverse needs of each student, including newcomer students 

who may have experienced trauma. By recognizing that trauma can manifest in 

various ways and impact students' cogni)ve abili)es, emo)onal regula)on, and 

aFen)on span, educators can tailor their instruc)onal methods to create a 

suppor)ve learning environment. 

For newcomer students who have experienced trauma, differen)ated instruc)on 

allows educators to address their specific challenges and strengths. For example, 

some students may struggle with concentra)on and memory due to trauma, while 

others may exhibit hyperarousal or avoidance behaviors in the classroom 

(Broetner, 2023). By implemen)ng differen)ated instruc)on techniques, such as 

providing alterna)ve assignments, offering flexible pacing, and incorpora)ng 

visual aids or hands-on ac)vi)es, educators can beFer accommodate the diverse 

needs of newcomer students affected by trauma. 

Moreover, differen)ated instruc)on promotes inclusivity and equity by 

acknowledging and valuing students' individual differences. It ensures that all 
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students, regardless of their background or experiences, have access to 

meaningful learning opportuni)es that align with their unique learning styles, 

preferences, and strengths (Broetner, 2023). By crea)ng a classroom environment 

that embraces diversity and fosters belonging, educators can help newcomer 

students feel supported, engaged, and empowered in their learning journey 

despite the challenges they may face due to trauma. 

2.4 Conclusion 

In Sec)on 2, we have explored various strategies and approaches necessary to 

create inclusive learning environments where all students, including newcomer 

students, feel valued, supported, and empowered to succeed. From fostering 

cultural competence to nurturing social-emo)onal well-being, educators have 

been equipped with prac)cal guidance and tools to cul)vate an inclusive and 

equitable learning environment. 

As we conclude this sec)on, it is essen)al to underscore the significant impact of 

inclusive school prac)ces on the educa)onal experiences and outcomes of all 

students, par)cularly newcomer students. By embracing diversity, challenging 

stereotypes, and promo)ng cultural understanding, we can create educa)onal 

environments that celebrate the richness of cultural diversity and foster academic 

excellence and social belonging for all. Through con)nued collabora)on and 

dedica)on to inclusive prac)ces, we can ensure that all students, regardless of 

their backgrounds or experiences, have the opportunity to reach their full 

poten)al. 

Moving forward into Sec$on 3: Family Engagement and Community Resources, we 

will con)nue our journey toward fostering inclusive school prac)ces by 

emphasizing the crucial role of family engagement and community resources in 

suppor)ng newcomer students' academic and social success. By strengthening 
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partnerships between schools, families, and communi)es, we can create a 

collabora)ve support system that meets the diverse needs of newcomer students. 

Sec)on 2 Key Terms 

Asset-Based Approach - An approach to educa)on that focuses on recognizing and 

building upon the strengths and assets that students possess, including their 

cultural backgrounds and personal experiences, to support their academic and 

personal growth. 

Cultural Competence - The ability to effec)vely understand, communicate with, 

and interact with people from diverse cultural backgrounds.  

Culturally Responsive Teaching (CRT) - A pedagogical approach that acknowledges 

the importance of recognizing and valuing students' diverse cultural backgrounds 

within the educa)onal context.  

Differen)ated Instruc)on - A teaching approach that involves adap)ng 

instruc)onal methods, materials, and assessments to accommodate the diverse 

needs of individual students, including those who may have experienced trauma 

or adverse circumstances.  

Implicit Bias - Also known as unconscious bias, implicit bias refers to agtudes, 

preferences, and assump)ons that individuals hold toward others based on 

factors such as race, ethnicity, gender, or socioeconomic status, without conscious 

awareness.  

Resilience - The ability to withstand and rebound from adversity or trauma)c 

experiences. 
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Trauma-Informed Educa)on - An approach to educa)on that recognizes the 

prevalence and impact of trauma on students' learning, behavior, and 

rela)onships within the school environment.  

Trauma Sensi)vity - A characteris)c of educa)onal environments that involves 

recognizing, understanding, and responding to the needs of students who have 

experienced trauma in a sensi)ve and suppor)ve manner.  

Sec)on 2 Reflec)on Ques)ons 

1. How do you foster asset-based rela)onships with your students, par)cularly 

those who have experienced trauma or adversity? Share examples of how 

you leverage students' strengths and assets to support their academic and 

personal growth. 

2. Think about your current approach to differen)ated instruc)on. In what 

ways do you tailor your teaching methods, materials, and assessments to 

meet the diverse needs of your students? How might you further refine 

your differen)ated instruc)on strategies to beFer support all learners? 

3. Reflect on your understanding of trauma-informed educa)on. How does 

your school currently support students who have experienced trauma, and 

what addi)onal resources or prac)ces could be implemented to create a 

more trauma-sensi)ve learning environment? 

4. Reflect on your own cultural iden)ty and perspec)ves. How does your 

cultural background influence your interac)ons with students and 

colleagues? In what ways do you con)nue to learn and engage with diverse 

cultural norms and values in your professional prac)ce? 

5. Think about the importance of building asset-based rela)onships with 

students. How do you establish trust and rapport with your students, 
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par)cularly those who may have experienced trauma or adversity? Share 

strategies for building posi)ve and suppor)ve rela)onships in the 

classroom. 

6. Reflect on your school's approach to data analysis and equity. How does 

your school use data to iden)fy dispari)es and inform interven)ons to 

support the academic success of all students, including newcomer 

students? 

7. Reflect on the concept of cultural relevance in educa)on. How do you 

ensure that your instruc)onal materials and teaching strategies reflect the 

cultural backgrounds and experiences of your students? Share examples of 

culturally relevant teaching prac)ces that you have implemented in your 

classroom. 

Sec)on 2 Ac)vi)es 

1. Trauma-Informed Language Development: Conduct research on trauma-

informed language and communica)on strategies by reviewing relevant 

literature and resources. Apply findings to your interac)ons with students 

and colleagues, and reflect on their effec)veness. 

2. Peer Classroom Observa)on: Arrange for a peer observa)on of your 

classroom with a focus on equity and cultural responsiveness. Alterna)vely, 

record one of your own lessons. Reflect on feedback received and iden)fy 

areas for improvement in your teaching prac)ce. For a more objec)ve 

discussion, find a Culturally Responsive Teaching rubric to evaluate your 

observa)on 
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3. Data Analysis Project: Analyze school data to iden)fy dispari)es based on 

race, ethnicity, or language proficiency. Propose interven)ons or strategies 

to address inequi)es and promote academic success for all students. 

4. Trauma-Informed Classroom Observa)on: Arrange to observe a colleague's 

classroom who implements trauma-informed prac)ces. Alterna)vely, find a 

YouTube video of a classroom that implements such prac)ces. Take note of 

how the teacher creates a suppor)ve and inclusive environment, addresses 

student needs, and uses trauma-sensi)ve language. Reflect on specific 

strategies or techniques observed that you can 

5. Implicit Bias Self-Assessment: Take an online implicit bias assessment to 

explore your unconscious agtudes, preferences, and assump)ons toward 

different social groups. Reflect on the results of the assessment and iden)fy 

specific strategies or ac)ons you can implement to mi)gate the effects of 

implicit bias in your teaching prac)ce. 

6. Trauma Sensi)vity Classroom Environment Audit: Conduct an audit of your 

classroom environment to assess its alignment with trauma-informed 

principles. Evaluate factors such as physical layout, sea)ng arrangements, 

and sensory experiences. Make adjustments or modifica)ons to create a 

more suppor)ve and calming environment for students who have 

experienced trauma. Document changes made and reflect on the poten)al 

impact on student well-being and engagement. 

7. Equity Audit of Classroom Materials: Find a Culturally Responsive 

Curriculum Scorecard via a Google search. Conduct an audit of your 

classroom materials, including textbooks, posters, and instruc)onal 

resources, for diversity and representa)on. Use Replace or supplement 

materials to ensure inclusivity and cultural relevance. 
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8. Classroom Diversity Inventory: Create an inventory of the cultural 

backgrounds represented in your classroom. Research cultural norms, 

tradi)ons, and values of your students' backgrounds and brainstorm ways 

to incorporate them into your curriculum and instruc)on. 

9. Professional Learning Community Discussion: Facilitate a discussion with 

colleagues about trauma-informed prac)ces in educa)on. Share 

experiences, challenges, and successes related to implemen)ng these 

approaches in your respec)ve classrooms. Collaborate to generate ideas 

and strategies for crea)ng trauma-sensi)ve learning environments. 

Sec)on 3: Family Engagement and Community 
Resources 
Sec)on 3 will dive into the crucial aspect of family engagement and community 

resources in suppor)ng the educa)onal journey of newcomer students. 

Recognizing the pivotal role that families play in students' academic success, this 

sec)on explores strategies for effec)vely engaging newcomer students' families. 

From building partnerships with parents and guardians to overcoming language 

and cultural barriers, we will discuss prac)cal approaches for fostering meaningful 

collabora)on between schools and families.  

Addi)onally, we will examine the importance of connec)ng with community 

resources to enhance support for newcomer students. By accessing local support 

services and organiza)ons and leveraging community resources, educators can 

provide comprehensive support that addresses the diverse needs of newcomer 

students both inside and outside the classroom. Through proac)ve engagement 

with families and community stakeholders, schools can create inclusive 
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environments where newcomer students thrive academically, socially, and 

emo)onally.  

Engaging Newcomer Students' Families 

When schools embrace newcomer families and work together with them in a 

manner that honors and appreciates their cultures, languages, strengths, goals, 

and requirements, it benefits the en)re community (ED, 2023). Below we outline 

the key elements of effec)ve family engagement, highlight the aFributes of 

successful programs, and provide instances of produc)ve, coopera)ve, enduring, 

and suppor)ve collabora)ons with newcomer families. 

Building Partnerships with Parents and Guardians 

Building meaningful partnerships with parents and guardians of newcomer 

students is a cornerstone of fostering academic success and holis)c development. 

Effec)ve engagement begins with acknowledging the vital role that families play in 

their children's educa)on and valuing their unique perspec)ves, experiences, and 

contribu)ons. Educators can ini)ate this partnership by establishing open lines of 

communica)on that are accessible and responsive to the diverse needs of 

families. Regular communica)on channels such as parent-teacher conferences, 

phone calls, emails, and newsleFers can be u)lized to share important 

informa)on about students' progress, upcoming events, and school ini)a)ves.  

Addi)onally, educators should ac)vely seek opportuni)es to involve parents and 

guardians in decision-making processes regarding their child's educa)on, seeking 

their input on educa)onal goals, support strategies, and individualized plans (ED, 

2023). By invi)ng families to par)cipate in school ac)vi)es, events, and volunteer 

opportuni)es, educators can create a sense of belonging and ownership within 
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the school community, fostering a collabora)ve environment where all 

stakeholders are invested in the success of newcomer students. 

Designing Family Engagement Programs 

When crafing family engagement programs tailored to newcomer families, 

schools should focus on three primary objec)ves for family involvement (ED, 

2023): 

• Academic Success: The first goal is to enhance newcomer families' ability to 

contribute to their child's academic success. This involves increasing their 

knowledge about instruc)onal programs and equipping them with 

strategies to support their child's learning journey effec)vely. 

• Advocacy and Decision-Making: Another crucial aspect is empowering 

families to advocate for their child within the educa)onal system. This 

includes educa)ng families on how to engage in decision-making processes 

aimed at enhancing their child's learning experience and that of other 

students in the school. 

• Awareness and U)liza)on of Resources: Lastly, it's essen)al to raise 

awareness among newcomer families about the array of resources available 

both within the school and the broader community. By familiarizing families 

with these resources and providing guidance on accessing them, schools 

can support the overall well-being of newcomer families and foster their 

personal growth. 

Educa)onal Rights 

Newcomer families, as the parents and guardians of school-age children, possess 

certain rights within the educa)onal system (ED, 2023). It's crucial for schools and 

districts to ensure that these families are informed about their rights in a manner 

that is accessible to them. This includes delivering informa)on in their na)ve 
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language, u)lizing channels that are easily accessible to families (such as printed 

materials or phone calls), and employing mobile-friendly plazorms (ED).  

Schools and districts should provide newcomer families with informa)on on 

various topics, such as the eligibility of their children to aFend school in the 

United States, the documenta)on required for school enrollment (excluding proof 

of ci)zenship status), confiden)ality of provided informa)on, access to language 

and disability support services, and eligibility for child nutri)on programs (ED, 

2023). Addi)onally, families should be informed about their children's rights to 

express their religious beliefs, par)cipate in school programs and ac)vi)es, and 

experience safety and protec)on from discrimina)on or harassment based on 

various factors like ethnicity, language proficiency, or disability (ED). By ensuring 

that newcomer families are aware of their rights and en)tlements within the 

educa)onal system, schools can foster posi)ve rela)onships with families. 

Overcoming Language and Cultural Barriers 

Effec)ve communica)on and collabora)on between schools and newcomer 

families require overcoming language and cultural barriers with sensi)vity and 

respect. Recognizing the linguis)c diversity of newcomer communi)es, educators 

should priori)ze providing language access services to ensure that informa)on is 

accessible to parents and guardians who may have limited English proficiency. This 

may involve offering transla)on services for wriFen materials, mul)lingual staff or 

interpreters for mee)ngs and conferences, and u)lizing technology plazorms with 

mul)lingual capabili)es (ED, 2023).  

Moreover, educators should ac)vely engage in cultural competence training to 

deepen their understanding of the cultural norms, values, and tradi)ons of the 

communi)es they serve (ED, 2023). By demonstra)ng cultural sensi)vity and 

awareness in their interac)ons with families, educators can build trust and 

rapport, fostering posi)ve rela)onships that support student success. Crea)ng 
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welcoming and inclusive spaces within the school environment, where families 

feel valued and respected for their cultural heritage, is essen)al for promo)ng 

meaningful engagement and collabora)on between schools and newcomer 

families. 

Connec)ng with Community Resources 

Connec)ng with community resources is a vital aspect of suppor)ng newcomer 

students and their families as they navigate their educa)onal journey. By 

accessing local support services and organiza)ons, schools can provide invaluable 

assistance to students facing various challenges. 

Accessing Local Support Services and Organiza5ons 

Schools should proac)vely seek out and establish connec)ons with local support 

services and organiza)ons that cater to the needs of newcomer families. These 

services may include community centers, non-profit organiza)ons, religious 

ins)tu)ons, healthcare facili)es, mental health clinics, legal aid services, and 

social service agencies (ED, 2023). By forging partnerships with these en))es, 

schools can ensure that newcomer families have access to essen)al resources 

such as healthcare, legal assistance, counseling, language support, housing 

assistance, and financial aid. By offering such wraparound services, these 

organiza)ons play a crucial role in addressing the social, emo)onal, and mental 

health needs of newcomer families, thus contribu)ng to their overall well-being 

and successful integra)on into their new community. 

Moreover, it's important to recognize that immigrant families may feel more 

comfortable engaging with their children's school through community or religious 

organiza)ons rather than directly with school-based en))es like the Parent-

Teacher Associa)on (PTA) (ED, 2023). This underscores the significance of building 
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bridges between schools and these external organiza)ons to ensure that 

newcomer families can access the support and resources they need. 

Leveraging Community Resources to Support Students' Needs 

Once schools have iden)fied relevant community resources, they can leverage 

these resources to address the diverse needs of newcomer students. For example, 

community organiza)ons may offer afer-school programs, tutoring services, 

mentorship opportuni)es, enrichment ac)vi)es, language classes, cultural events, 

and recrea)onal facili)es that can enhance students' academic, social, and 

emo)onal development (ED, 2023). Addi)onally, schools can collaborate with 

local businesses and employers to provide internship opportuni)es, job training 

programs, and career explora)on ini)a)ves for students preparing for the 

workforce. 

Sec)on 3 Key Terms 

Academic Success - The achievement of educa)onal goals and milestones by 

students, facilitated through effec)ve learning strategies, support systems, and 

collabora)on between educators and families. 

Educa)onal Rights - The en)tlements and protec)ons afforded to newcomer 

families and their children within the educa)onal system, including access to 

educa)on, language support services, confiden)ality, nutri)on programs, religious 

expression, and protec)on from discrimina)on. 

School and Community Partnership - Collabora)on between schools and local 

community resources such as nonprofit organiza)ons, healthcare facili)es, social 

service agencies, and religious ins)tu)ons to support newcomer students and 

families. 
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Sec)on 3 Reflec)on Ques)ons 

1. Reflect on your school's approach to suppor)ng academic success for 

newcomer students. In what ways does it align with the three primary 

objec)ves for family involvement: academic success, advocacy and 

decision-making, and awareness and u)liza)on of resources? 

2. How does your school currently involve newcomer families in crea)ng a 

welcoming and inclusive school environment? 

3. Share a success story about a newcomer student or family member you've 

supported in your school or classroom. What factors contributed to this 

success? 

4. How can schools effec)vely involve newcomer families in decision-making 

processes regarding their children's educa)on? 

5. Share an example of a successful partnership between your school and a 

local community resource or organiza)on. What made this collabora)on 

effec)ve? 

Sec)on 3 Ac)vi)es 

1. Family Resource Guide: Develop a comprehensive resource guide for 

newcomer families, providing informa)on on educa)onal rights, available 

support services, community organiza)ons, and relevant government 

agencies. Include a directory for easy reference and share with colleagues, 

students, and families. 

2. Visual Student Support Network Mapping: Create a visual map of the 

support networks available to students in your school community. Include 

resources such as counselors, social workers, and community organiza)ons. 
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Use this map to iden)fy gaps and areas for improvement in suppor)ng 

students with trauma-related needs. 

3. Mul)lingual Outreach Materials: Create mul)lingual outreach materials, 

such as brochures, flyers, and newsleFers, to ensure that informa)on about 

school programs, events, and resources is accessible to families with limited 

English proficiency. 

4. Family Needs Assessment: Conduct a needs assessment survey among 

newcomer families to iden)fy their priori)es, challenges, and preferences 

for support, informing the development of targeted interven)ons and 

ini)a)ves. 

5. Community Partnership Outreach: Reach out to local community 

organiza)ons, businesses, and religious ins)tu)ons to explore poten)al 

partnerships and collabora)ons in support of newcomer students and 

families. 

Conclusion 
"Encouraging and Suppor)ng Newcomer Students" has provided educators with a 

comprehensive understanding of the challenges faced by students who have 

recently arrived in the United States from other countries. As the number of 

newcomer students con)nues to rise, it is impera)ve for educators to be 

equipped with the necessary knowledge, strategies, and tools to support their 

academic and emo)onal needs effec)vely. 

Throughout this course, we have explored various topics essen)al for fostering the 

integra)on and success of newcomer students. From understanding their diverse 

backgrounds and experiences to addressing language barriers, cultural 
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adjustment, and trauma, educators have gained valuable insights into the 

mul)faceted aspects of working with this student popula)on. 

Cultural competence emerged as a cri)cal component of effec)vely suppor)ng 

newcomer students. By embracing inclusive school prac)ces and trauma-informed 

approaches, educators have learned how to create a classroom environment that 

values diversity, fosters posi)ve rela)onships, and addresses the unique needs of 

each student. 

Furthermore, engaging newcomer students' families and leveraging community 

resources are integral to providing comprehensive support. Educators have been 

equipped with strategies for building partnerships with parents and guardians, 

overcoming language and cultural barriers, and accessing local support services to 

meet the diverse needs of newcomer students. 

Through interac)ve ac)vi)es, useful examples, and reflec)on, educators have 

been empowered to make a meaningful difference in the lives of newcomer 

students. By implemen)ng the knowledge and skills gained in this course, 

educators are poised to create suppor)ve and nurturing environments that 

promote academic growth, emo)onal well-being, and overall integra)on for 

newcomer students. 

As we conclude this course, we are confident that educators are well-equipped to 

navigate the challenges and opportuni)es presented by working with newcomer 

students. By fostering a welcoming and inclusive classroom environment, 

educators play a vital role in empowering newcomer students to thrive 

academically and socially, thus contribu)ng to their success in their new 

educa)onal segngs and beyond.  
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Classroom Example 
Mrs. Finch is a dedicated 5th-grade teacher at Hornbill Elementary School, where 

she has been teaching for over a decade. Over the years, Mrs. Finch has seen a 

notable increase in the number of newcomer students enrolling in her classroom. 

These students, arriving in the United States from various countries, bring with 

them unique challenges and experiences. Mrs. Finch is commiFed to providing the 

best possible educa)on for all her students; however, she has encountered several 

challenges in her efforts to support newcomer students effec)vely. 

One of the main challenges Mrs. Finch faces is the language barrier. Many of her 

newcomer students have limited English proficiency, making it difficult for them to 

fully par)cipate in classroom ac)vi)es and comprehend the curriculum. Despite 

her efforts to provide addi)onal support and resources, Mrs. Finch ofen finds it 

challenging to effec)vely communicate with these students and help them 

progress academically. 

Addi)onally, Mrs. Finch recognizes the cultural adjustment that newcomer 

students must undergo. She understands the importance of crea)ng a welcoming 

and inclusive classroom environment where all students feel valued and 

respected. However, she some)mes struggles to address the cultural differences 

and ensure that newcomer students feel fully integrated into the classroom 

community. 

Moreover, Mrs. Finch is aware of the poten)al trauma and emo)onal well-being 

issues that newcomer students may be dealing with. Many of these students have 

experienced hardships in their home countries, including violence, conflict, or 

displacement. Mrs. Finch understands the importance of providing a safe and 

suppor)ve space for these students, but she ofen feels ill-equipped to address 

their emo)onal needs effec)vely. 
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